Having taught business writing for several semesters, I was pleased to have the opportunity to involve my students in a real-life business writing experience. The 16 students in my advanced ESL writing class met the challenge with which I presented them. As in any business situation, the students experienced the process of starting a project, being interrupted, doing research, writing, analyzing, and revising. Throughout the four-week activity, they had instruction and assignments in all aspects of report writing while awaiting the compilation of the questionnaire results needed for the actual report.
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Furthermore, this experience demonstrates that "providing real or quasireal life experiences allows more opportunities for language learners to receive input. Interacting and cooperating with others allows opportunities for feedback on one's own language learning and humanizes the learning process" (Eyring, 1991, p. 347) . They developed close relationships with their classmates, saw the need for cooperation and careful planning of time, and realized the importance of precise writing.
At the request of the head of my ESL program, I "walked" my advanced English for Business Purposes (EBP) writing class through a situation patterned after one that exists in business in order to prepare them for report writing and to give the head some essential information needed for improving the services to our students.
I began by giving the students an overview of a business report. They then wrote sample report introductions based on several scenarios, which they discussed in groups to determine appropriate information to be in-cluded. Following this, I presented a problem: "Our ESL program lacks classroom space and living accommodations. What should we do?" Based on group and class discussions, the consensus was that ESL needed its own building on campus. Through guided discussions, we determined that to persuade the university, city, and province to provide funding for such a building, we had to show them how much the students contribute to the economy of the city. We concluded that some research was necessary. We searched and found a previous survey of students' reasons for choosing this university and their living expenses here. This was a limited study that needed to be expanded, updated, and formalized.
We decided that a new questionnaire should be prepared to elicit more information from our students. As a class, we determined the information to be solicited. We then invited the Sample Survey and Data Bank Unit (SSDBU) to assist us in preparing the questionnaire (see Appendix A) and in compiling the results. Two members from this unit came to the class to provide guidance in preparing and conducting this survey. These two members worked with us throughout the entire process (they were in the class four times during the four-week activity) providing invaluable assistance and displaying great respect for the students' suggestions and concerns. Among the activities were: 1. Evaluating the students' survey questions. 2. Explaining the rationale for arranging the questions in a particular order. 3. Suggesting changes. 4. Providing guidelines. 5. Field-testing. 6. Revising, revising, revising.
This relationship certainly simulated the relationship that occurs in a real business situation when research is necessary and outside assistance is required. Another benefit was that the students had the opportunity to communicate with people outside the ESL program.
Before the questionnaire was field-tested, we sent it to the graduate studies' ethics committee for approval. It was this committee that suggested that these questionnaires be sealed and delivered directly to Sample Survey for processing to prevent any feelings of intimidation if some ESL students did not wish to participate. This procedure was one with which the students were not familiar, though it was required by our university. This proved to be a useful cultural learning experience.
SSDBU worked with us as we pretested the questionnaire, clarified, deleted, rearranged, and made additions. We prepared an instruction sheet for all the students who would administer the questionnaire, informed all the instructors of the classes involved, prepared a timetable for the students who would visit the classes, and undertook a role-playing exercise to practice the survey procedure. The students delivered their sealed envelopes to SSDBU TESL CANADA JOURNAUREVUE TESL DU CANADA VOL. 17, NO.1, WINTER 1999 for processing. The results were received on March 11, 1997. This entire experience was invaluable to the students because it was both realistic and relevant.
The development and processing of the questionnaire, however, was only the beginning of the exercise. Working in pairs or small groups, the students then had to write a complete proposal for an ESL building on campus. They could now use the results of the survey to support their proposal, but also had to write a letter of transmittal (covering letter), summary, introduction, body, and conclusion/recommendation.
While I was waiting for the compilation of the results, I continued giving instruction in writing the other parts of the report, in the use of parallelism for the report headings, in the use of numbers, in conciseness, and in the appropriate business writing style.
For each proposal, the students involved had to decide which results would support their particular focus. Would the emphasis be on expenditures, reasons for choosing this particular program, or housing? The focus varied, and consequently specific data had to be chosen to support logically whatever particular focus was selected. For example, if the focus was to be on expenditures, those data would be taken from the survey and would be highlighted to support the argument.
The benefits of this project to the students included the following. 1. This hands-on approach allowed the students to use their previously learned skills. One student, for example, already had his degree in business administration and had done similar work in his country. Others had also been in the work force and were familiar with some aspects of the process. 2. This exercise was realistic in the English-for-business context. 3. The skills learned could be transferred from the classroom to the students' future careers. 4. This project improved their listening/speaking skills and their business writing skills. With the presence of two new "instructors" in the class, they had the opportunity to listen to new voices. When conducting the survey, they practiced their speaking skills in every ESL session in the program. They had countless writing exercises to practice writing all the parts of the report. The organization of a report was also stressed, so they learned the appropriate report format. 5. This project demonstrated the importance of clear and precise writing.
Many changes were made to survey questions initially believed to be adequate and suitable. 6. This project stressed the importance of teamwork. The students engaged in many group discussions to talk over their purpose, the relevant information to include, and the report organization.
7. The students appreciated the value of this exercise. Some comments were:
Although this assignment was difficult, it showed me what to expect when I leave university. Now I will know how to organize a report. Canadians have very strict guidelines in what they can and cannot do, but I, at least, understand the protocol. It's easier to write a report when there is a definite organization to follow. It's helpful to know the kind of information that should be included in the different parts of a report. The Canadian business writing is very direct-so much so that it even seems rude. I would not be so direct in my own country. I wish I would have decided to write the report by myself rather than with a partner. I found this interesting because we had had a lively discussion in class about the advantages and disadvantages of writing alone vs. writing with a partner(s). As the instructor, I also enjoyed some benefits: 1. I learned the rationale behind a questionnaire's organization. 2. I gained a new respect for the expertise of my students. 3. I enjoyed observing the mutual respect displayed between the SSDBU experts and my students. 4. This project provided valuable information to be used for recruiting and improving services to ESL students.
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